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Abstract

Skill-Based Learning (SBL) and Competency-Based Education (CBE) are globally redefining
the education systems. In India, where the education sector speaks the language of rote learning,
obsolete curricula, and an increasing skills gap, these methods can provide pathways to
empowerment. Skill Based Learning (SBL) focuses on garnering skills specific to the jobs like
coding, carpentry etc. for employability which corresponds to the new initiatives like Skill
India. While CBE revolves around the successful completion of a program, CBE aims toward
holistic mastery of knowledge, skills and attitudes (eg, critical thinking, problem-solving), as
promoted in the NEP (National Education Policy) 2020. One such avenue of research is in the
area of SBL and CBE and so, this paper explores the trends, theoretical underpinnings,
challenges in implementation and the possible synergies between the two in the Indian setting.
Through case studies and policy analysis, it shows how SBL can be integrated within a
framework of CBE in order to bridge the gap between industry demands and holistic
development. Some of the challenges are lack of infrastructure, compared to some professional
fields, tolerance of lack of training for teachers; and social and economic discrepancies. Policy
reforms, public-private partnerships and digital tools for education on scale and equity. The
study suggests that a specific blended approach can help the country’s education system,
building immediate employability and long-term adaptability.
Keywords: Skill-Based Learning, Competency-Based Education, NEP 2020, Skill India,
Vocational Training, Holistic Development.
1. Introduction
The Indian education is beset by two challenges — rampant unemployment among
graduates and a curious dissonance between academic-grade outcomes and industry
requirements. In India, out of graduating students, 53% remain unemployable because of
skill gaps (ASER, 2022) and the core of an entrenched crisis lies underneath systemic
dependence on rote learning. This is where SBL — Skill-Based Learning and Competency-
Based Education (CBE) come into play. It discusses their contribution in strengthening the

education ecosystem in India, based on enabling governmental.
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Definitions and Theoretical Framework
1. Skill-Based Learning (SBL): Definition

Skill-Based Learning (SBL) is an educational approach that emphasizes the acquisition and
application of practical, job-oriented, and industry-relevant skills. The primary goal of SBL is
to prepare learners to meet the demands of the labor market by developing competencies that
are directly linked to real-world tasks and professional performance.
In SBL, learning occurs through hands-on training, experiential learning, simulations,
workshops, and internships. It bridges the gap between theoretical knowledge and workplace
practice by focusing on how knowledge is applied rather than just understood.
Example:
In fields such as Information Technology, Healthcare, Engineering, and Vocational Trades,
learners engage in projects, case studies, and problem-solving activities that reflect authentic
workplace situations.
2. Competency-Based Education (CBE): Definition
Competency-Based Education (CBE) is a learner-centered approach that focuses on mastery
of clearly defined competencies—which include knowledge, skills, and attitudes required to
perform specific tasks effectively.
Unlike traditional education systems based on time-bound courses or credit hours, CBE allows
learners to progress at their own pace, advancing only after they demonstrate mastery of a
particular competency through assessment or performance evidence.
Features of CBE:

o Emphasis on outcomes rather than instructional time.

e Learning pathways tailored to individual learner needs.

e Use of performance-based assessment to validate mastery.

o Integration of academic knowledge with practical application and soft skills

(communication, teamwork, ethics).

Example:
In nursing or teacher education programs, learners must demonstrate competencies such as

“clinical decision-making” or “classroom management” before completing the course.
3. Theoretical Underpinnings

(a) Skill-Based Learning and Human Capital Theory
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Skill-Based Learning is grounded in Human Capital Theory, which views education and
training as investments that increase the productivity and economic value of individuals and
societies.
According to this theory (proposed by economists such as Gary Becker and Theodore Schultz),
when individuals acquire new skills and knowledge, they enhance their capacity to contribute
effectively to the economy, leading to higher income and national development.
Implications for SBL:

e Education is linked to employability and economic growth.

o Skills training enhances workforce productivity.

o Institutions focus on industry partnerships and employer-driven curricula.
Thus, SBL operationalizes Human Capital Theory by making skill acquisition a central
objective of education and aligning learning outcomes with market needs.
(b) Competency-Based Education and Constructivist Learning Theory
CBE is rooted in Constructivist Learning Theory, which emphasizes that learners actively
construct their own understanding and knowledge through experiences, reflection, and
interaction.
Constructivism, influenced by theorists such as Jean Piaget, Jerome Bruner, and Lev Vygotsky,
supports the idea that learning occurs best when it is contextual, meaningful, and self-directed.
Implications for CBE:

e Learners build competencies through authentic learning experiences.

o Teachers act as facilitators or mentors, guiding learners toward mastery.

e Learning outcomes are personalized and performance-based.

o Assessment focuses on demonstration of competency, not memorization.
Hence, CBE reflects constructivist ideals by promoting active, learner-centered education

where progress depends on demonstrated understanding and capability.

4. Comparative Insight

Skill-Based  Learning
Aspect Competency-Based Education (CBE)
(SBL)
. Practical, job-related|Mastery of defined competencies (knowledge,
ocus
skills skills, attitudes)
Goal Workforce readiness Individual mastery and performance
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Skill-Based  Learning
Aspect (SBL) Competency-Based Education (CBE)

Theory Base ||Human Capital Theory ||Constructivist Learning Theory

Learning o '
Experiential, hands-on Self-paced, mastery-oriented

Style

|Assessment ||Practica1 demonstrations HCompetency evidence and performance assessment

3. Current State of Indian Education
1. Challenges

The Indian education system, despite significant progress in access and enrollment, continues
to face structural and pedagogical challenges that hinder quality and equity.

a. Rote Learning and Exam-Oriented Education:

One of the most persistent issues is the prevalence of rote memorization, where students focus
on recalling information rather than understanding or applying concepts. This exam-centric
culture limits the development of critical thinking, creativity, and problem-solving skills —
competencies vital for success in a knowledge-based economy.

b. Outdated Curricula and Pedagogical Practices:

Curriculum content in many institutions remains outdated, failing to match the pace of
technological and industrial changes. Traditional teaching methods rely heavily on lectures and
textbooks, with limited integration of digital tools, practical experiences, or interdisciplinary
learning. As a result, there is a growing skill mismatch between what learners are taught and
what employers require.

c. Urban—Rural and Socioeconomic Divides: According to the National Sample Survey
Office (NSSO, 2021), significant disparities persist between urban and rural education in terms
of access to qualified teachers, infrastructure, and digital connectivity. Rural and marginalized
communities face greater barriers to quality education, including poor school facilities, gender
gaps, and economic constraints. These inequities contribute to uneven learning outcomes and
perpetuate cycles of poverty.

d. Employability Gap: A large proportion of graduates are unemployable due to inadequate
practical and soft skills. The disconnect between academic institutions and industry needs
results in a workforce that lacks job-ready competencies, impacting national productivity and

economic growth.
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2. Government Initiatives and Policy Reforms
a. National Education Policy (NEP) 2020: The NEP 2020 marks a paradigm shift in
India’s educational landscape by moving away from rote learning toward competency-based
education (CBE). It emphasizes experiential learning, critical thinking, and multidisciplinary
approaches across all stages of education. NEP 2020 advocates for flexibility in curriculum
design, outcome-based assessments, and integration of 21st-century skills such as digital
literacy, communication, and problem-solving.
Features include:
o Foundational Literacy and Numeracy (FLN) mission.
e Vocational exposure from early grades.
o Flexibility through the 5+3+3+4 curricular structure.
o Promotion of mother tongue/regional language as the medium of instruction.
o Integration of technology for inclusive and adaptive learning.
Through these reforms, NEP 2020 aims to align India’s education system with global standards,
focusing on competence, creativity, and lifelong learning.
b. Skill India Mission (Launched in 2015): Complementing NEP 2020, the Skill India
Mission was introduced to bridge the employability gap by fostering Skill-Based Learning
(SBL). It focuses on equipping youth with practical, industry-aligned skills that enhance their
job readiness and entrepreneurial capacity.
Major initiatives under Skill India include:
e Pradhan Mantri Kaushal Vikas Yojana (PMKVY): Offers short-term training
programs across multiple sectors.
o National Skill Development Corporation (NSDC): Facilitates industry participation
and certification frameworks.
o Skill Loan Scheme and Recognition of Prior Learning (RPL): Encourage continuous
learning and formal recognition of informal skills.
Skill India envisions transforming India into the “Skill Capital of the World” by 2047,
empowering individuals through vocational education and lifelong skill enhancement.
3. Synthesis
While challenges such as rote learning, inequity, and outdated pedagogy persist, recent reforms
like NEP 2020 and Skill India demonstrate a strong policy commitment toward a competency-
driven and skill-oriented education ecosystem. Together, these initiatives aim to create a
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flexible, inclusive, and future-ready system capable of empowering India’s youth for
sustainable national development.
4. Role of Skill-Based Learning (SBL) in India
Skill-Based Learning (SBL) plays a transformative role in reshaping India’s education and
employment landscape. As the nation strives toward becoming a global knowledge and
manufacturing hub, SBL serves as a critical bridge between education and employability. It
equips learners with industry-relevant technical and vocational skills, enabling them to
participate effectively in a rapidly changing labor market.
SBL initiatives align closely with India’s broader goals of economic self-reliance, inclusive
growth, and youth empowerment, contributing directly to the vision of “Skilled India,
Empowered India.”
1. Case Study: Pradhan Mantri Kaushal Vikas Yojana (PMKVY)
A flagship scheme under the Skill India Mission, the Pradhan Mantri Kaushal Vikas Yojana
(PMKVY) was launched in 2015 to provide skill training to India’s youth across diverse
economic sectors. Implemented by the National Skill Development Corporation (NSDC),
PMKVY aims to make skill development accessible, industry-driven, and outcome-based.
According to NSDC (2023), PMKVY has successfully trained over 12 million (1.2 crore)
individuals in various domains such as retail, construction, healthcare, IT, textiles, and
manufacturing. The program emphasizes short-term training (STT), Recognition of Prior
Learning (RPL), and special projects to enhance employability, especially among
underprivileged and rural populations.
Features:

o Standardized National Skills Qualification Framework (NSQF)-aligned courses.

e Certification recognized by industry bodies and government agencies.

o Integration of soft skills, entrepreneurship training, and financial literacy.

o Focus on marginalized groups, including women and rural youth.
PMKVY has emerged as a model of Skill-Based Learning implementation at scale, linking
educational outcomes to labor market needs and improving the job readiness of millions of
young Indians.
2. Impact of SBL on Employability and Economic Growth
Skill-Based Learning has had a significant short-term impact on enhancing employability and
workforce participation, particularly among youth entering non-formal sectors. Trained

77



International Journal of Dynamic Educational Research Society July — September -2025

ISSN 2584-041X(P)
ISSN 3048-7730(E)
VOL.06 ISSUE 03

individuals demonstrate improved job performance, productivity, and adaptability to
technological change.
SBL programs have also contributed to:
e Workforce diversification, by opening new avenues in semi-skilled and technical
occupations.
e Reduction in unemployment among low-educated youth.
o Entrepreneurial growth, as many trained individuals establish small businesses or
self-employment ventures.
However, while SBL has improved immediate employment outcomes, its long-term
sustainability faces challenges.
3. Limitations and Risks
Despite its success, SBL in India has certain limitations:
e Overspecialization and Lack of Flexibility: Many short-term training programs
produce narrowly skilled workers who may struggle to adapt to changing industry needs.
e Quality and Standardization Issues: Variation in training quality across centers and
inadequate monitoring affect the credibility of certifications.
e Limited Linkages with Formal Education: SBL programs often operate separately
from mainstream academic pathways, restricting lifelong learning opportunities.
e Gender and Regional Gaps: Participation of women and rural populations remains
uneven due to socio-cultural barriers and infrastructure disparities.
4.Role of Competency-Based Education (CBE) in India
Competency-Based Education (CBE) has emerged as a transformative approach within India’s
education reform agenda, focusing on mastery of learning outcomes rather than rote
memorization or time-based progression. CBE ensures that learners acquire not just academic
knowledge but also the skills, values, and attitudes essential for success in real-world contexts.
This paradigm aligns with India’s vision of developing 21st-century learners who are creative,
critical thinkers, problem-solvers, and globally competent citizens. The National Education
Policy (NEP) 2020 has positioned CBE at the core of educational transformation, marking a
significant shift from traditional assessment models toward holistic, outcome-based learning.
1. NEP 2020 Integration and Policy Reform
The National Education Policy (NEP) 2020 advocates a shift from the marks-based system to a
competency-based model in both school and higher education. This reform is grounded in the
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belief that assessments should reflect the application and understanding of concepts, not just
memorization of content.
CBE-oriented reforms introduced by NEP 2020 include:

e Redesigning the school curriculum to focus on foundational literacy, numeracy, and
higher-order competencies.

e Introducing competency-based assessments by the Central Board of Secondary
Education (CBSE), replacing purely summative evaluations with formative, diagnostic,
and performance-based assessments.

o Emphasizing experiential, project-based, and inquiry-driven learning across subjects.

e Implementing the 5+3+3+4 curricular structure, which promotes flexibility and
outcome-oriented progression rather than age or grade fixation.

Example: The CBSE has initiated Competency-Based Question Papers for classes X and XII,
wherein 50% of the questions now assess learners’ analytical, application, and problem-solving
abilities (CBSE, 2023). This marks a systemic effort to embed CBE principles within India’s
mainstream schooling framework.

2. State-Level Innovation: Karnataka’s “Kalika Chetarike” Program

An exemplary state-level implementation of the CBE framework is Karnataka’s “Kalika
Chetarike” (Learning Recovery) program, launched by the Department of School Education
and Literacy (2022).

The initiative was introduced to address learning loss due to the COVID-19 pandemic and to
ensure that students attain grade-level competencies through activity-based and experiential
learning methods.

Features:

e Focus on learning outcomes rather than textbook completion.

o Integration of activity-based worksheets, storytelling, group tasks, and play-based
learning.

o Continuous assessment of competencies in literacy, numeracy, and socio-emotional
skills.

e Special emphasis on teacher capacity-building and resource adaptation for multilingual

classrooms.
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The success of “Kalika Chetarike” has inspired similar CBE-aligned learning recovery

programs in other Indian states, demonstrating how localized innovations can support national

educational goals.

3. Impact of CBE Implementation

The growing adoption of CBE across India has led to measurable improvements in:

Learner engagement: Students participate actively in real-life problem-solving and
project work.

Teacher innovation: Educators use reflective and formative assessment techniques
aligned with competencies.

Learning outcomes: Early pilot studies indicate improved comprehension and
retention, especially in primary grades.

Assessment reform: Boards and institutions are transitioning to rubric-based

evaluations emphasizing applied understanding.

Moreover, CBE supports the inclusive and equitable goals of NEP 2020 by allowing learners

to progress at their own pace, accommodating diverse learning styles and contexts.

5. Challenges and Way Forward

Despite its promise, CBE implementation in India faces several challenges:

Teacher preparedness: Many educators require training to design and assess
competency-based tasks.

Assessment design complexity: Developing valid and reliable performance-based
assessments remains a challenge.

Infrastructure and resource gaps: Particularly in rural schools, where digital tools and
teaching aids are limited.

Monitoring and scalability: Ensuring uniform implementation across states with

diverse curricula and governance structures.

To overcome these challenges, there is a need for capacity-building programs, integration of

digital assessment tools, and development of national-level competency frameworks aligned

with international standards

6. Comparative Analysis:

Aspect SBL CBE

Focus Job-specific skills Holistic competencies
Assessment Modular certifications Continuous evaluation
Industry Linkage Direct Indirect via critical thinking
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7.Synergistic Potential of SBL. and CBE in India
Skill-Based Learning (SBL) and Competency-Based Education (CBE) are often viewed as
complementary frameworks rather than separate paradigms. Together, they represent a holistic
and future-oriented model of education that integrates practical skill development with
measurable learning outcomes.
In the Indian context, where employability, adaptability, and lifelong learning are national
priorities, the convergence of SBL and CBE offers a powerful pathway to bridge the gap
between education and industry, knowledge and application, and learning and earning.
1. Blended Models: Integrating SBL and CBE in Technical and Vocational Education
A growing number of Indian educational institutions and Industrial Training Institutes (ITIs)
are experimenting with blended models that combine the hands-on, technical focus of SBL with
the outcome-oriented assessment structure of CBE.
Under this approach, learners not only acquire technical proficiency in trades such as electrical
work, plumbing, or IT services but also develop soft skills like communication, teamwork,
critical thinking, and problem-solving—competencies that are central to the CBE philosophy.
Example:
Several Industrial Training Institutes (ITIs) and Polytechnic Colleges have started integrating
life skills, digital literacy, and workplace ethics into their training modules, ensuring that
graduates are both technically skilled and behaviourally competent.
This integration aligns with the goals of NEP 2020 and the Skill India Mission, emphasizing
that vocational education must develop the “whole learner”—capable of adapting to diverse
professional and social environments.
Impact:

o Enhanced employability through comprehensive skill sets.

e Greater industry relevance of training programs.

o Improved learner confidence and workplace readiness.
2. Digital Platforms as Convergent Ecosystems
Digital learning platforms are emerging as key enablers in merging SBL and CBE frameworks.
Platforms such as SWAYAM, DIKSHA, and National Digital Education Architecture
(NDEAR) are promoting flexible, modular, and outcome-based learning pathways for learners

across India.
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SWAYAM (Study Webs of Active-Learning for Young Aspiring Minds):
Launched by the Ministry of Education, Government of India, SWAY AM offers Massive Open
Online Courses (MOOCs) across disciplines, combining SBL and CBE principles.

e Skill-Based Learning (SBL)Component: Learners engage with modular courses
focused on professional and technical skills in fields such as IT, management, and
education.

e Competency-Based Education (CBE)Component: Courses are designed with
defined learning outcomes and provide digital competency badges or certificates upon
successful completion and assessment.

These digital platforms ensure democratization of education by making skill and competency
development accessible, affordable, and trackable. They also support lifelong learning, allowing
individuals to continuously upgrade their skills in alignment with evolving job markets.

3. Towards a Unified Learning Ecosystem

The convergence of SBL and CBE can lead to the creation of a unified national learning
ecosystem, where formal, non-formal, and digital learning pathways are interconnected.

Key Components of Such an Ecosystem:

e Curriculum Integration: Embedding competency outcomes into skill-based modules.

o Recognition Frameworks: Linking certifications under the National Skills
Qualification Framework (NSQF) with competency rubrics.

e Technology Integration: Using Al-driven platforms to track learner progress and
provide adaptive feedback.

e Industry-Academia Collaboration: Ensuring continuous curriculum alignment with
market and technological trends.

Such synergy ensures that India’s educational and training institutions do not merely produce
skilled workers but competent professionals—individuals who can think, adapt, and lead in a
fast-changing global economy.
8.Challenges in Implementing SBL and CBE in India
While Skill-Based Learning (SBL) and Competency-Based Education (CBE) have been
recognized as transformative frameworks for enhancing employability and educational quality,
their implementation across India faces several structural, pedagogical, and socio-cultural
challenges. These barriers limit the scalability, effectiveness, and inclusivity of reforms
envisioned under the National Education Policy (NEP) 2020 and the Skill India Mission.
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1. Infrastructure and Resource Constraints
A significant challenge lies in the lack of adequate infrastructure, particularly in rural and semi-
urban regions. Many schools, Industrial Training Institutes (ITIs), and vocational centers lack
modern workshops, laboratories, and digital tools necessary for effective skill-based and
competency-oriented training.
Limited access to information and communication technology (ICT) infrastructure hampers
digital learning initiatives and blended education models. According to reports from the
Ministry of Skill Development and Entrepreneurship (MSDE), disparities in resource allocation
have resulted in inconsistent quality between urban and rural training institutions.
Implications:
o Restricted opportunities for hands-on learning and practical exposure.
o Difficulty in integrating digital platforms like SWAYAM and DIKSHA in resource-
poor schools.
e Limited access to modern tools, machinery, and internet facilities for students in
marginalized regions.
Addressing these gaps requires substantial public investment, industry partnerships, and
technology-enabled solutions to ensure equitable access to skill-based and competency-oriented
education.
2. Teacher Readiness and Professional Development
Teacher preparedness is a critical determinant of successful CBE and SBL implementation.
However, current teacher capacity remains limited.
According to NCERT (2022), only about 30% of teachers have received formal training in
designing and delivering Competency-Based Education. Many educators are still accustomed
to traditional, lecture-based pedagogies and find it challenging to adapt to learner-centered,
performance-based approaches.
Issues:
e Insufficient training on developing learning outcomes, rubrics, and competency
mapping.
o Limited exposure to digital pedagogies and experiential learning methods.
e Lack of continuous professional development programs that align with emerging CBE-

SBL frameworks.

83



International Journal of Dynamic Educational Research Society July — September -2025

ISSN 2584-041X(P)
ISSN 3048-7730(E)
VOL.06 ISSUE 03

For CBE and SBL to succeed, teacher education institutions must prioritize capacity-building,
in-service training, and mentorship programs that enable educators to act as facilitators of
learning rather than transmitters of content.
3. Socio-Cultural Bias and Perceptional Barriers
Another major challenge is the socio-cultural stigma associated with vocational and technical
education in India. Skill-oriented programs are often perceived as less prestigious than
academic degrees, leading students and parents to prefer traditional academic routes even when
skill-based pathways offer better employability prospects.
This bias is deeply rooted in historical perceptions of social hierarchy and occupational status.
Consequently, enrollment in vocational and technical courses remains lower than desired,
especially among middle-class and rural families.
Implications:

e Under-enrollment in ITI and vocational streams despite high job demand.

o Limited female participation in technical trades due to gender stereotypes.

e Poor social mobility among students pursuing skill-based education.
Changing these mindsets requires large-scale awareness campaigns, career counseling, and
industry-led success stories that highlight the value and dignity of skilled professions.
4. Policy and Implementation Gaps
Despite progressive policies like NEP 2020 and PMK VY, implementation remains inconsistent
across states and institutions. There is often a disconnect between policy design and ground-
level execution, particularly in curriculum integration, funding mechanisms, and monitoring
frameworks.
Moreover, multiple agencies — such as NCERT, NSDC, UGC, and State Skill Missions —
operate with overlapping mandates, leading to fragmentation and lack of coordination in
achieving unified competency standards.
Needed Reforms:

o Strengthening policy convergence under a national skills framework.

o Enhancing data-driven monitoring to assess learning outcomes.

e Promoting public—private partnerships for scaling up quality training infrastructure.
9.Recommendations

1. Policy Alignment and Curricular Reform
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To realize the full potential of Skill-Based Learning (SBL) and Competency-Based Education
(CBE), India’s education policies must ensure coherence and alignment across national and
state levels.
While the National Education Policy (NEP) 2020 lays a strong foundation for competency-
oriented reforms, state education boards must adapt and contextualize their curricula to reflect
these goals.
Policy Recommendations:
o Integrate competency frameworks across school, vocational, and higher education
curricula.
o Ensure that learning outcomes, assessments, and teacher training are consistently
aligned with NEP’s CBE vision.
o Establish a National Competency Repository under the Ministry of Education to guide
curriculum design, performance rubrics, and evaluation standards.
o Encourage state-level innovation models, such as Karnataka’s Kalika Chetarike and
Maharashtra’s Skill Universities, to promote localized implementation.
Such alignment will promote uniformity in learning standards while allowing flexibility for
region-specific educational needs.
2. Strengthening Public—Private Partnerships (PPPs)
Public—Private Partnerships (PPPs) have a pivotal role in enhancing the quality, relevance, and
scalability of skill and competency education. Industry participation ensures that curricula
remain market-aligned, while government support guarantees inclusivity and reach.
Example: Tata STRIVE Initiative
Tata STRIVE, a flagship CSR initiative of the Tata Trusts, exemplifies the potential of PPPs in
vocational and technical education. The program collaborates with industries, training partners,
and government bodies to deliver industry-linked, outcome-driven programs in sectors such as
manufacturing, retail, hospitality, and healthcare.
Features:
o Industry-certified courses aligned with the National Skills Qualification Framework
(NSQF).
o Emphasis on life skills, digital literacy, and career counseling in addition to technical
expertise.

o Placement support through partnerships with leading companies.
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Such models should be expanded through multi-stakeholder networks involving corporates,
non-profits, and academic institutions to ensure sustainable, employment-oriented education
ecosystems.
3. Teacher Capacity Building and Digital Upskilling
Teacher competency is central to the success of both SBL and CBE. Continuous professional
development programs must empower educators to use digital tools, competency mapping, and
experiential learning methodologies.
Example: NEAT 3.0 (National Educational Alliance for Technology)
Launched by the Ministry of Education, NEAT 3.0 is a digital platform that partners with
EdTech companies to offer Al-driven courses for upskilling teachers and students. It supports
adaptive learning, digital pedagogy, and subject-specific competency enhancement, enabling
teachers to integrate technology seamlessly into their instructional practices.
Recommendations for Teacher Development:
e Make competency-based training mandatory in all teacher education institutions
(DIETs, SCERTs, NCTE).
o Promote blended professional development models combining online and on-site
mentorship.
o Establish a National Teacher Digital Competency Framework (NTDCF) for continuous
assessment and certification of teacher skills.
By improving digital and pedagogical competencies, educators will be better equipped to design
learner-centered, inclusive, and performance-driven classrooms.
4. Promoting Cultural Reorientation and Awareness
To overcome social stigma associated with vocational education, it is essential to reframe public
perception of skill development as a prestigious and aspirational pursuit.
Suggested Actions:
e Launch nationwide awareness campaigns under the Skill India brand that showcase
success stories of skilled professionals.
o Introduce career counseling programs in schools to highlight the value of vocational and
technical careers.
e Encourage media engagement and public recognition for excellence in skill-based and

competency-oriented education.
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Such cultural reorientation will help bridge the divide between academic and vocational
pathways, fostering a culture that values all forms of learning equally.
10. Conclusion
As India envisions its journey toward 2047, the centenary of independence, the transformation
of its education system emerges as the cornerstone for achieving a sustainable and equitable
future. The integration of Skill-Based Learning (SBL) and Competency-Based Education
(CBE) represents a paradigm shift from rote memorization to meaningful, application-oriented
learning. Through national initiatives such as NEP 2020, Skill India Mission, and digital
platforms like SWAYAM and NEAT 3.0, India is gradually building an education ecosystem
that values both knowledge and employability. However, challenges related to infrastructure,
teacher readiness, and societal attitudes toward vocational education must be systematically
addressed through policy coherence, capacity building, and public awareness. Strengthening
public—private partnerships, such as Tata STRIVE, and ensuring state-level policy alignment
with NEP goals will further accelerate this transformation. By harmonizing SBL and CBE
within an inclusive framework, India can nurture a generation of learners who are skilled,
innovative, and socially responsible. This holistic educational transformation will be
instrumental in realizing the vision of Empowering India 2047—an India that is not only
economically progressive but also equitable, sustainable, and globally competitive
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